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CHAPTER - I 
ACHIEVEMENT TEST 
An achievement t e s t i s an instrxament des igned 
t o measure r e l a t i v e accomplishment i n a s p e c i f i e d 
a r e a of work. There a r e two main t y p e s , g e n e r a l 
achievement t e s t and d i a g n o s t i c t e s t s . There i s 
no f ine l i n e of demarca t ion between t h e two . The 
1 
g e n e r a l achievement t e s t i s d e f i n e d by L indq t i i s t 
as f o l l ows : 
•' One designed to express in terms of a 
single score a pupil*s relative achievement 
in a given field of achievement." 
It means that the achievement test implies. 
Sampling the entire field of work being tested and 
yields a single score indicating relative achievement. 
A diagnostic test is designed to reveal a serious 
strength and weakness in one or more areas of the 
field being tested. It assists the teachers in 
determining exactly where the learning or teaching 
2 
is successful and where it has failed. 
1. Herbert E. Hauker, I-F. Lindguist and C R . Mann 
" The Construction and Use of Achievement 
Examinations" Boston: Houghton Millin Ccxnpany, 1936 
Page. 23. 
2. William J. Micheals and M. Ray Karnes 
•• Measuring Educational Achievement " 
New York Toronto London. MC Graw - Hill Book 
company INC 1950 Page 24. 
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Most teacher - made tests are of the general 
achievement type. They yield a single score that 
is of little value for diagnostic purposes. However, 
a careful analysis of the results of svch tests 
may provide important informations for diagnostic 
purposes, especially if the results on individual 
items are scrutinized thoroughly. 
The achievement tests, have been in existence 
for centuries but it is a fact that criticisms of them, 
both destructive and constructive are by no means new. 
The actual work of improving the existing instruments 
has always lagged far behind the theory, and actual 
school practice has been behind of all. Inspite of 
the marked superiority of written examinations 
1 
over oral, pointed out by Horace Mann in 1945 , the 
educators did not forthwith adopt the former to improve 
the latter. However as early as 1864 an English 
School master, the Reverend George Fisher evidently 
realising the sxibjectivity of ordinary examinations 
Quoted by Ross •• Measurement in today Schools'* 
III Edn. Prentice Hall INC Englewood Gliffs 
Year 1956, Page 38. 
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proposed a "Scale Book" made up of "Various standard 
1 
specimens arranged in order of merit " which seems 
2 
to have produced no lasting results " and for which 
he suggested this explanation". 
" Progress in the scientific Study of 
Education was not possible until 
people coxold be brought to realize 
that hximan behaviour was susceptible 
of qxiantitative study and until they 
had statistical method with which to 
carry their investigations." 
Ayres makes a distinction between the "Inventor" 
of educational measurement and the "Father" of the 
movement. The lattar distinction he awards to 
Dr. Edward L. Throndike. Throndike and his students 
were responsible for most of the early standard tests 
and scales for measuring achievements. The first test 
Was the stone Arithmetic Test published in 1908. The 
next few years saw the appearance of scales and tests 
in various fields. By 1927, there were already developments 
in new directions which represented a district advance. 
1. Quoted by Edward L. Throndike & Isacc L. Kardel in 
Educational Measurement of Fifty years 1980-
Joumal of Educational Psychology , Year I9l3 
2. Ross: "Measurement in Today Schools" 
III Edn. , Prentice Hall INC Englewood Gliffs 
Year 1956, Page 38. 
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The earlier tests Of achievements were largely of the 
general or survey type, which afforded a general 
all rovind measurement of the pupils* attainment in the 
subject, but did not give the detailed information 
required for remedial work. The next decade saw the 
development of various achievement test of the specific 
types i.e. in several fields appeared diagnostic 
tests whose function was to give specific information 
regarding pupils strong and weak points. Organisation 
of tests into batteries was another development in 
the right direction. In 1920, two such batteries 
appeared at first edition of the well known Stanford 
Achievement test, which with successive revisions, has 
continued to set a high standard. But these tests were 
by no means adequate to satisfy the needs of the 
class room teachers. Further more standard tests were 
quite expensive and school boards at that time were 
aften relevant to bear this burden. 
GENERAL ACHIEVEMENT BATTERIES 
Various batteries of General Achievement Tests 
have been developed for surveying achievement in broad 
areas of subject matter. When such tests are given to the 
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students in Elementary or Secondary Schools, it is 
possible to identify aireas of weaknesses or strength 
in the k^nowledge of the students. On the basis of tests 
given to all stCidents, teacher is able to obtain 
information that can add materially to the effectiveness 
of instrtaction. 
These tests endeavour to measure more than the 
attainment of skills and knowledge"The following 
test titles indicate the nature of the areas proposed 
1 
to be tested. 
1 . Understanding of bas ic soc i a l concepts . 
2 . Abi l i ty t o do quant i t ive t h ink ing . 
3 . Abi l i ty t o wr i t e c o r r e c t l y . 
4 . General prof ic iency in na tu ra l s c i ences . 
5 . Abi l i ty to i n t e r p r e t Reading mate r i a l s 
in the Social S tud ies . 
6 . Abi l i ty t o read l i t e r a r y m a t e r i a l s . 
7 . Abi l i ty t o use important source of 
information. 
8 . Abi l i ty t o recognise important word meanings. 
The Stanford Achievement t e s t s have been constructed 
espec ia l ly for the primary and in termedia te grades . Many 
o the r s imi l a r b a t t e r i e s have been developed for the variovi 
school l e v e l s , and in a va r i e ty of sxibject mat te r a r e a s . 
William J . Micheals & M. Ray Karries 
••Measuring Educational Achievement '• 
New York Toronto London MC Graw - Hi l l Book 
Company INC Year 1950 , Page 25. 
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COURSE ORIENTED STANDARIZED 
ACHIEVEMENT TEST 
Another t y p e of t e s t s e n t i t l e d Us S t a n d a r i z e d 
Achievement t e s t s now a l s o cove r every c o n c e i v a b l e 
s iabject m a t t e r a r e a and wi th c e r t a i n impor t an t 
e x c e p t i o n s , a l m o s t i , a l l c l a s s l e v e l s . 
R e p r e s e n t a t i v e of t h e nxanerous c o u r s e - o r i e n t e d 
achievement t e s t s c u r r e n t l y a v a i l a b l e a r e t h e Coope ra t i ve 
Achievement t e s t s p u b l i s h e d by t h e Coopera t ive Tes t 
D i v i s i o n of t h e Ediacational T e s t i n g Se rv i ce and t h e 
e v a l u a t i o n and Adjvistment S e r v i c e s p u b l i s h e d by 
H a r c o u r t . The former a r e des igned t o measure t h e 
Educa t iona l Achievements of t h e S tuden t s i n d i f f e r e n t 
academic s u b j e c t s . The c o o p e r a t i v e T e s t D i v i s i o n 
c l a i m i n g t h a t t h e t e s t r e s u l t s r e v e a l a r e a s of r e l a t i v e 
s t r e n g t h and weakness concern ing t h e s t u d e n t s academic 
achievement- The inadequacy of e a r l y t e s t and t h e 
misuse of t e s t r e s u l t s l e d t o c e r t a i n u n d e s i r a b l e 
outcomes . S t a n d a r i z e d Tes t s a r e i m p o r t a n t t o o l s t o 
a i d t e a c h e r s i n unde r s t and ing c h i l d r e n . This i n t u r n 
h e l p s i n t h e more s a t i s f a c t o r y p lacement of t h e s t u d e n t s 
and b r i n g s u n i f o r m i t y i n admiss ion and p romot ion . 
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STANDARIZED ACHIEVEMENT TEST BATTERIES 
The s t a n d a r i z e d achievement t e s t b a t t e r i e s 
c o v e r many o r a l l , of t h e p r i n c i p a l sxxbjec t -mat ter 
a r e a s mentioned i n t h e foregoing p a r a g r a p h s . Because 
t h e t e s t s a r e developed by a s i n g l e team o r c o o r d i n a t e d 
teams t e s t i n g and s u b j e c t - m a t t e r s p e c i a l i s t s , and because 
t h e y a r e s t a n d a r i z e d on t h e same sample of s t u d e n t s , 
by comparing t h e s c o r e s which t h e stxadent made on t h e 
v a r i o u s sxjbjects which composed t h e t e s t b a t t e r y , t h e 
t e s t e r s can f i n d out whether a g iven s t u d e n t has any 
o u t s t a n d i n g v a r i a t i o n ^ i n t h e p a t t e r n of h i s achievement . 
Achievement t e s t b a t t e r i e s have been p r e p a r e d f o r 
t h e e lementary schoo l l e v e l and t h e Secondary School 
l e v e l . For t h e most p a r t t h e s e b a t t e r i e s have been 
b u i l t w i th c o n s i d e r a b l e c a r e and a r e u n d e r s t a n d i n g l y 
s u c c e s s f u l i n p r o v i d i n g in fo rma t ion f o r l o n g i t u d i n a l 
s t u d i e s of s t u d e n t achievement i n a g iven schoo l 
s y s t o n . Moreover, t hey visually have a h e a l t h y b a l a n c e 
between t e s t i t ems which p r i m a r i l y measure r e c a l l of 
i n fo rma t ion and t e s t i tems which measure s t u d e n t 
unde r s t and ings t h e au tho r s of such t e s t s a rgue t h a t 
e d u c a t i o n a l p e r s o n n e l a r e above a l l , i n t e r e s t e d i n 
t h e more complex and more l a s t i n g outcomes of t h e 
e d u c a t i o n a l p r o c e s s , t h a t i s in t h e realm of 
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Students tmderstandings. Moreover, stxadents knowledge, 
they argue, can be measured to a s a t i s f a c t o r y degree 
by the Well developed informal t e s t and hence, need 
not be important concern of standarized achievement 
1 
test. These Lowa Tests of Basic Skills , the Metropolitan 
2 3 
Achievement t e s t and the Stanford Achievement t e s t 
the Lowa Tests of Basic S k i l l s are concerned exclus ive ly 
with the fundamentals of i n s t r u c t i o n in the Elementary 
School, t h a t i s the three Rs. In each t e s t the s tudent 
i s required to use a bas ic s k i l l in much the same manner 
aS he would in the classroom or ou ts ide of i t . 
The Metropolitan Achievement t e s t s are conposed 
of f ive b a t t e r i e s Primary I , Primary I I , Elementary, 
Intermediate and Advanced. The scope of the b a t t e r i e s 
var ies in t h a t the Primary I , Primary I I , and Elementary 
1. Lowa Tests of Basioc Sk i l l s 
Published by the Honghton Miffl in COTipany, New York 
Year 1955, v^uoted by Ahmann "Testing Students 
Achievement and i ip t i tudes" Prent ice Hall of India 
(Ltd.) / New Delhi, Year 1965, Page 72. 
2. Metropolitan Achievement t e s t 
Published by Hare ur t Brace & World INC, New York 
Year 1959. Quoted by Ahmann "Testing Students 
Achievements and Aptitudes " Prent ice Hall of 
India (Pvt.) L t d . ) , New Delhi , Year 1965, Page 72. 
3. Stanford Achievement test 
Pviblished by Harcourt Brace & World INC, New York 
Year 1953, Quoted by Ahmann "Testing Students 
Achievement and Aptitudes" Prent ice Hall of 
India (Pvt.) L td . , New Delhi , Year 1965, Page 72 
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b a t t e r i e s e m p h a s i s e d b a s i c s k i l l s o n l y . Whereas t h e 
i n t e r m e d i a t e and a d v a n c e d b a t t e r i e s i n c l u d e t h e 
s u b j e c t - m a t t e r a r e a s of s o c i a l s t u d i e s and s c i e n c e . 
I n c a s e of t h e S t a n f o r d Ach ievement t e s t , f o u r 
b a t t e r i e s a r e a v a i l a b l e . P r i m a r y , E l e m e n t a r y , 
I n t e r m e d i a t e and a d v a n c e b a t t e r i e s . The P r i m a r y b a t t e r y 
i s r e l a t i v e l y s h o r t , c o n t a i n i n g t e s t s i n p a r a g r a p h 
m e a n i n g , word m e a n i n g , s p e l l i n g , a r i t h m a t i c , r e a s o n i n g 
and c o m p i l a t i o n . The I n t e r m e d i a t e b a t t e r y and t h e 
a d v a n c e b a t t e r y a r e t h e l o w e s t , y i e l d i n g t e n s c o r e s . 
SECONDARY SCHOOL TEST BATTERIES 
T h r e e p o p u l a r s e c o n d a r y s c h o o l a c h i e v e m e n t 
t e s t b a t t e r i e s a r e t h e E s s e n t i a l High Schoo l c o n t e n t 
1 2 
B a t t e r y t h e C a l i f o r n i a S u r v e y S e r i e s and t h e 
3 
Lowa T e s t o f E d u c a t i o n a l d e v e l o p m e n t . The t h r e e 
b a t t e r i e s v a r y c o n s i d e r a b l y frcxn e a c h o t h e r . 
E s s e n t i a l High Schoo l C o n t e n t B a t t e r y 
P u b l i s h e d by H a r c o u r t , B r a c e & World INC, New York 
Y e a r 1952 
C a l i f o r n i a S u r v e y S e r i e s 
P u b l i s h e d b y C a l i f o r n i a T e s t B u r e a u , Los A n g l e s 
Y e a r I960 
Lowa T e s t of E d u c a t i o n a l Deve lopment 
Pxabl i shed by t h e S c i e n c e R e s e a r c h A s s o c i a t e s 
INC. C h i c a g o , Y e a r 1952 
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Essential High School Content Battery i s composed 
of four subjects; Mathematics^ Science, Social Stiidies 
and English. The t e s t s are heavily oriented towards 
the recall of information section of the cognitive 
domain. Hence, the degree of content val idi ty which 
they contain no doubt varies appreciably from one class 
to another. 
In contrast , the California Survey series i s 
composed of ten t e s t s which are intended to measure the 
students general and specific academic potential plus 
his educational achievement in the basic sk i l l areas 
of reading, arithmatic, language and spelling and in 
the subject-matter areas of History, Geography, Physical 
Science and Biological Science. 
Perhaps the most widely xised and most carefully 
developed of the three achievement t e s t ba t te r ies for 
the secondary School are the Lowa Test of Educational 
Department. Nine t e s t s are invluded in th i s battery 
and interest ingly enough, they are not thought of as 
t e s t s of subject matter as such. The purpose of the 
bat tery i s to measure ab i l i ty to think c r i t i c a l l y and 
to apply factual information, rather than t o measure 
ab i l i ty to recall information. This battery then, i s 
designed in terms of the understanding realm of 
cognitive domain. 
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SCHOOL ACHIEVEMENT TEST BATTERIES 
The advantages of a longitudinal study of a 
student achievement pattern are so great that much 
attention has been given to the development and 
administration of achievement test batteries, which 
are suitable for all class levels from primary level 
•ojithe Elementary School to the early years in College, 
TWO illustrations of test batteries designed for this 
1 
wide usage are the California Achievement test and 
2 
the Sequential Tests of Educational Progress. 
Each of these two achievement test batteries is 
an articulated series of tests which measure at various 
class levels the degree of student achievement in the 
same basic learning areas. On the other hand there are 
several important differences between the two batteries. 
For instance, the California achievement tests are 
exclusively objective tests where as the sequential 
Tests of Edixiational Progress contain an essay writting 
test, a type of test rarely found in a standarized 
achievement battery. A more important difference between 
1« California Achievement Test 
Published by the Cal i fornia Test Bureau,Los Angeles 
Year 1957 
2 . Sequential Tests of Educational Progress* 
Published by the Cooperative Test Division of t he 
Educational Testing Service, Pr inceton, New Jersey 
Year 1957 
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the two measures is that the former battery is restricted 
to the measurement of student achievement in the area 
of reading arithmatic and language skills whereas 
the latter is designed to measure student achievement in 
seven areas; Reading, Writing, Listening, Social Studies, 
Science, Mathematics and Essay. Each of these tests is 
intended to measure the ability of the student to apply 
his knowledge rather than Kis command of specific subject 
matter. 
This brief survey of the development of achievement 
may serve as useful backgro'.und for the discussion of the 
need and importance of such tests. 
NEED AND IMPORTANCE OF ACHIEVEMENT TEST 
Education is considered to be an instrument helpful 
in the allrovind development of, the personality of the 
child, hence the modem concept of Educatrional Evaluation 
puts the child, in the centre and caters to the childs 
psychological needs and interests, aptitudes, aspirations 
etc. and puts more stress on learning rather than on 
teaching. The responsibility of the modem educator is not 
only to be helpful in the development of concepts information 
skills and habits but also in the stimulation of a pupils' 
growth in the area of understanding and application what 
has been understood, and development of right type 
Of a-ttitudes and interests. 
~ 13 -
Teachers have always been concerned with measxiring 
and evaluating the progress of their pupils, which is an 
essential aspect of the educative process.Therefore, 
teachers need to have the necessary skills In the 
measurement and evaluation of their pupils learning and 
must have adequate knowledge of the objectives of 
education because " the modem education techniques 
assessing a pupil's growth and development attempts 
to measure a comprehensive range of objectives of the 
modern school curriculum, rather than the subject-matter 
achieved only." 
Evaluation is a systematic and continuous process 
of determining; 
(i) The extent to which specified Educational 
objectives are attained . 
(ii) The effectiveness of the learning experiences 
3 
provided in the classroom . 
(iii) HOW well the goals of Education have been 
4 
acconplished. 
1. R.N. Patel: "Educational Evaluation Theory & Practice' 
Himalya PxiblishingHouse, Bombay#Year 1978 
Page 12. 
2 . R.N. Paul : "Educational Evaluation Theory & P r a c t i c e " 
Himalya PublishingHoiiee, Bombay, Year 1978 
Page 13-
3 . Ib id 
4 . Ib id 
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1. The above statements clearly indicates that the 
evaluation or testing is needed because it implies 
a systematic process which omits the casual 
uncontrolled observation of pupils. 
2. Evaluation is a continuous process. In an ideal 
situation the teaching learning process on the 
one h_nd and the evaluation procedure on the 
other/ go together. 
3. Evaluation emphasises the broad personality 
changes and major objectives of an educational 
programme, therefore, it includes the measurement 
of not only the s\±)ject-matter achievements but 
also aptitudes, interest and ideals, ways of 
thinking and work habits and personal and 
social adaptabilities. 
4. Evaluation emphasis the importance of learning. 
Teaching has no value if it does not result in 
learning on the point of pupils. 
5. With the help of evaluation we can know the 
relevant learning experiences and utilize them 
for directing the pupils towards the accomplishment 
of Educational goals. 
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6 . TO assess the students a l l roiind development 
brought about through Education. 
Modem evaluat ion demands t h a t the classroom 
teacher should possess the following c a p a b i l i t i e s . 
(1) The awareness of object ives a t every s tage 
of Education^ 
(2) The awareness of t he object ives of d i f f e r e n t 
s u b j e c t s . 
( i) While planning s u i t a b l e curriculxim, 
2 
sy l labus , courses and teaching p o i n t s . 
( i i ) While framing t e s t i tems, preparing a 
question paper, assess ing answer papers 
and then i n t e r p r e t i n g the r e s u l t s . 
Throndike, Rice, Burt and Bal larad are well known 
fo r t h i s work, and t h e i r s tandar ized t e s t s are ava i lab le 
almost in every subjec t for var ious c lasses in U.S.A- and 
U.K. But they are not su i t ab l e for being used in our 
Country. Indian boys and g i r l s have social* c\ i l t \ i ral 
and physical backgrovinds e n t i r e l y d i f f e ren t from those 
1 . R-N. Pa te l "Ifeducational Evaluation Theory and 
P rac t i ce" Himalya Publ i sher House, Bombay 
Year 1978 , Page 14 
2. R.N- Pa te l "Educational Evaluation Theory & 
Prac t i ce '• Himalya Publ i sher House, Bombay 
Year 1978 , Page 15 
3 . Ib id 
- 16 -
Of the Western countries. The test for evaluating 
the achievements of the Indian students should be 
thoroughly adapted to the Indian conditions, Mrs. Mehta 
while refering to the tendency to impert whole-sole 
tests from abroad, emphatually said that '•these tests 
should not be finalised for us before ascertaining 
by experiments whether they are applicable to India 
or not. •• 
In the light of the absence of suitable test for 
Indian conditions an important duty is enjoined upon o\ir 
Training colleges. Education Boards and Universities 
i.e. to devote themselves to the work of reorientation 
of the methods of examinations and to make endeavours 
in the direction of developing achievement tests suited 
to the Indian conditions. Examination system in India, 
is st)bjective, unreliable and stereotyped. In one 
study, 15 Historical examinations which were originally 
considered reliable and of equal value to the 
investigations made by English Committee of International 
institute examinations Enquiry by Hairtog and Rhodes, when 
regarded by other readers, received marks varying from 
21 to 75 out of 96. Later when 14 of the original 
Mehta, Mrs. Hansa; "Inaugural address at the 
Third A-I Vocational and Education Guidance, Seminaj; 
Baroda i't6i 
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examiners regarded the same historical paper after 
an interval of a year or more, these marks differed 
from those they have previously awarded, the difference 
in one case being as great as 30 mar3cs. It is, therefore, 
quite obvious that the extiting type of examinations 
are inacurate and unscientific. They are neither 
reliable nor valid. 
Another defect of Examination System is the question 
paper itself a comparison and scrutiny of question papers 
in history set in different years would reveal that 
there is not enough evidence of careful thinking or 
originally or purposefulness in the form\jlation of 
questions. The questions are mechanical and stereotyped 
and the examiners put title thought or care in getting 
these papers. The question paper with minor verbal 
changes are more or less a rule for the proper setters. 
The question paper only consists of relatively 
inadequate samples of learning, which a student might be 
expected to achieve and does not systematically cover 
the whole prescribed course. It does not encourage 
intelligent or rational understanding of the problems 
nor a general mastry of the subject-matter. 
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The criteria for judging the answers is exclusively 
subjective, and obviously varies from examined to examiner 
Although a sample of 20 answer books, called the Test 
instalment, is sent to the Head Examiner for approval of 
standards and xaniformity in making yet it hardly ensures 
that the fluctuating subjectivity of the single examiner 
is minimised* In the words of Dr. Bloom •• at least one 
out of three students is improperly judged by these 
examiners". 
Various research studies have shown that achievement 
tests can be of great value to the teacher and students. 
It will help the teacher to make instructions more 
effectively/ Results of test would help to individualize 
the teaching and will focus his attention on the obvious 
capacity and needs of the pupils. It provides healthy 
base of motivation for the pupil. 
An achievement test is ao comprehensive in nature 
that there is no such thing as spoting, questions or 
covering the subject in predictable cycles. It will 
motivate the students, guide the teachers, uphold the 
academic standard and free our youth from the fatter of 
stereotyped and dull examination. 
- 19 -
The Achieveniftnt t e s t i s a l so usefxil for sound 
Educational decis ion raakin§, and to know t h a t how fa r 
the goals of Edvication have been achieved. They may 
a l so be useful for the parents who are eager t o know 
t h a t the r e s u l t s of Education a r e . 
The t e s t s a l so help in the improvement of t he 
curr iculum. The t e s t i n g procedures a l so helps in 
developing a s c i e n t i f i c approach t o ediocational problems. 
These t e s t evaluate not only the contents but a l so 
t he achievement of the object ives and learning a c t i v i t i e s . 
Content achievement and mastery on learn ing a c t i v i t i e s 
w i l l be t e s t e d i n d i r e c t l y when objec t ives are evaluated . 
These t e s t s are a l so needed for guiding the 
growth of indiv idual pupi l s and t o diagnose t h e areas 
of t h e i r weaknesses and s t r e n g t h . 
I t i s a l so needed in our schools because i t 
performs many important functions such as ; 
1 . Provides a bas i s for a modification of experiences . 
t o meet the needs of ind iv idua l s and groups of p u p i l s . 
2 
2. Motivate pupils towards betterment and growth. 
I 
3 . TO • t e s t the eff ic iency of teachers in providing 
learn ing experiences and the effect iveness of 
instrxict ion and of classroom a c t i v i t i e s i t can be used 
1. R-N. P a t e l ; "Educational Evaluation Theory & Practice** 
Himalya Pr in t ing House, Bcsnay, Year 1978, Page .18 
2 . Ibid 
3 . Ib id 
- 20 -
4 . The t e s t i n g a l s o improves i n s t r u c t i o n s ^ i t i s only 
by t e s t s t h a t t h e t e a c h e r can know t h a t what i s worth 
t e a c h i n g . How b e s t i t can be t a u g h t and how wel l 
has i t been t a u g h t , t h e same p o i n t i s s i g n i f i c a n t 
e u q a l l y f o r t h e s t u d e n t s and by t e s t s t hey can 
know. 
(1) What i s worth l e a r n i n g 
(2) How b e s t can i t be l e a r n t 
(3) HOW w e l l has i t been l e a r n t . 
Achievement t e s t a l s o he lp s s t u d e n t s t o de te rmine t h e 
p a t t e r n of t h e i r a c t i v i t i e s and t o f i n d out whe the r o r 
n o t t hey have a c q u i r e d t h e needed s k i l l s and xanderstanding. 
One of t h e impor t an t a s p e c t of l e a r n i n g t h a t t h e 
s t u d e n t s must be aware of h i s s t r e n g t h and weakness . 
The Achievement t e s t s p r o v i d e a ground which i d e n t i f i e s 
a s t u d e n t ' s s t r e n g t h and weaknes se s . 
ADMINISTRATIVE USE OF TEST 
In t h e p a s t s t e s t s were a lmost e n t i r e l y f o r 
A d m i n i s t r a t i v e p u r p o s e . Teacher used t h e r e s u l t s as a 
b a s i s f o r promoting stxodents frcm grade t o g r a d e . 
A d m i n i s t r a t o r s scanned the s c o r e s when t hey were 
i n t e r e s t e d i n r a t i n g t h e e f f e c t i v e n e s s of t h e i r 
t e a c h e r s . 
1 . Willaim Micheals & M. Ray Karnes 
"Measuring Educa t iona l Achievement" » New York 
Toronto London MC Graw H i l l Book company INC 
Year 1950 , Page 80 
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The present day administrator uses tests to improve 
the work of his school where necessary and when possible. 
The tests results are the basis upon which students are 
classified and classes are grouped. In sane schools, 
it is often possible and devisable to segregate 
the every bright students or the very dull students 
into separate classes. Another important use of these 
tests is made while transfering students from one school 
to another within a system or between systems with 
the use of good tests and accurate records it is now 
possible to minimise the ill effects of transferring 
students from one school to another. 
Another important use of tests for administrative 
purposes is in justifying certain education expenditures. 
Boards of Education and groups of citizens are justly 
interested in the facts that underlie the spending of 
pioblic monies for educational purposes. All of us tend to 
be creatures of tradition and it is sanetimes difficult 
to make the pxiblic realize the necessity of spending 
money for a new programme or the extenfcion of an old 
service. Tests results are sometimes very helpful in 
justifying such ventures. 
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SUPERVISORY USE OF TESTS 
Svi^ervisors help in improving the instructions. 
This is also the only sound reason for using tests in 
the classroom. The supervisor is a guide and helper. 
He is constantly evaluating in an efforts to determine 
how well the instruction is proceeding and where it might 
be improved. In accomplishing these goals he uses 
obseirvations, a method of evaluation. In order to 
supplement his observations he also makes use of quantitive 
measures, sxoch as test results. For improving the 
instructions of the teachers test result can be useful 
in evaluating the accomplishments of individual students 
and classes, in comparing different methods of teaching. 
It helps to provide indivisual differences and to 
finding out where the supervisory programme needs 
1 
adjustment or change. 
William J. Micheals & M. Ray Karves 
•'Measuring Educational Achievement" 
New York, Toronto London MC Graw Hill Book 
company, INC Year 1950, Page 81 
C H A P T E R - I I 
WHAT I S AN OBJECTIVE IN EDUCATION 
The t e r m ' O b j e c t i v e i s g e n e r a l l y c o n f u s e d w i t h 
t h e t e r m *Aim ' . Aim and O b j e c t i v e b o t h a r e i n t e r c h a n g a b l e 
t e r m s . But a c t u a l l y t h e y c a r r y d i f f e r e n t m e a n i n g s . The 
d i f f e r e n c e among them i s t h a t t h e t e r m aim i s u s e d i n 
a g e n e r a l s e n s e and a s a v e r y b r o a d and wide t e r m , 
w h i l e t h e t e r m o b j e c t i v e i s u s e d i n a raore e x p l i c i t 
s e n s e . To be more s p e c i f i c t h e e d u c a t i o n a l s y s t e m i s 
d i r e c t e d t o w a r d s s u c h aims a s c u l t u r a l , v o c a t i o n a l 
a ims of a l l roxind d e v e l o p m e n t of t h e s t u d e n t s p e r s o n a l i t y 
e t c . Bu t t h e q u e s t i o n a r i s e s w h e t h e r t h e s e a ims c a n b e 
a c h i e v e d i s r e f e r r e d t o a s ' d b j e c t i v e ' . The ' O b j e c t i v e ' 
i s a p a r t and p a r c e l of an a i m . P a t e l h a s d e f i n e d 
o b j e c t i v e i n t h e f o l l o w i n g w o r d s : 
" An o b j e c t i v e i s a p o i n t o r an end v iew 
of t h e p o s s i b l e a c h i e v e m e n t i n t e r m of 
what a s t u d e n t i s t o b e a b l e t o do when 
t h e whole e d u c a t i o n a l s y s t e m i s d i r e c t e d t o w a r d s 
e d u c a t i o n a l a i m s . '• 
R .N. P a t e l " E d u c a t i o n a l E v a l u a t i o n , Theo ry and 
P r a c t i c e " Himalya P u b l i s h i n g House , Bombay 
Y e a r 1978 , P a g e 26 
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It means the aims serve the purpose of giving 
directions to the education system. Education can not 
progress in a desirable direction without aim. 
An objective on the other hand is a point showing 
the possible achievement in that direction or it is an 
end-view of the possible achievement. The objectives 
change from subject to subject. The attainment of each 
objective takes us one step forward in the direction 
of achieving an educational aim. Objectives help the 
teacher in instructional planning, guiding students, 
learning and providing a criterion for evaluating 
their learning outcome. 
SOURCES OF OBJECTIVES 
The first and foremost source of objectives is 
the philosophy of life of a nation. As the sources of 
objectives differ from time to time and place to place, 
the objectives of education also differ. The objectives 
of education in Ingland differ from the objectives 
of education in India. Because the philosophies of 
both the nations differ. 
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The needs of t h e n a t i o n a re a l s o an impor t an t 
s o u r c e of t h e o b j e c t i v e s of e d u c a t i o n . In b i g c o u n t r i e s , 
l i k e I n d i a , t h e needs of t h e s t a t e s become a source 
o b j e c t i v e s of edi ica t ion t o o , i . e . i n Kera la , a c q u i s i t i o n 
of knowledge about f i s h e r y i s an o b j e c t i v e of E d u c a t i o n . 
D i f f e r e n c e i s a l s o found in t h e o b j e c t i v e s of Edvication. 
In r u r a l and urban a r e a s , o b j e c t i v e s of Edxication may 
a l s o d i f f e r as t h e knowledge of a g r i c u l t u r e i s demanded 
i n r u r a l a r e a s and of i n d u s t r i e s i n urban a r e a s . 
The needs of t h e l e a r n e r a r e a n o t h e r sou rce 
of o b j e c t i v e s , AS t h e needs of t h e c h i l d undergo a 
change w i th t h e p h y s i o l o g i c a l / motor , mental and 
l i n g u i s t i c development , n a t u r a l l y t h e o b j e c t i v e s ought 
t o be changed accord ing t o t h e development of t h e 
c h i l d and r e s u l t a n t changes . C u l t u r a l , Soc ia l and 
Economic c o n d i t i o n s of t h e s t u d e n t a r e a n o t h e r 
s o u r c e of the o b j e c t i v e s of e d u c a t i o n . 
TyPES OF OBJECTIVES 
The o b j e c t i v e s a r e g e n e r a l l y c l a s s i f i e d i n t o 
t h r e e broad c a t e g o r i e s : 
1. cognitive Domain 
2. Affective Domain 
3. Psychcanotor Domain 
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!• COGNITIVE DOMAIN 
This type of objectives include those objectives 
which deal with thinking, knowing and problem solving. 
The- cognitive domain includes those objectives which 
deal with the recall or recognition of knowledge and 
1 
the development of intellectual abilities and skills. 
The six broad objectives of Cognitive domain are 
arranged in hierarchical order on the basis of 
concrete to abstract behaviour. The first objective 
is simply knowledge-* Knowledge involves recall of 
specifics and xaniversal theories, principles, methods 
and process etc» The other Cognitive objectives are 
concerned with the intellectual abilities and skills 
such as comprehension which include translation 
interpretation etc. Application, Analysis, analysis of 
elements in such a way that the relations between 
implied ideas is made very clear. Synthesis meaning, 
thereby production of unique communication of elements. 
Evaluation means " Judgements about the values of 
material and methods for given purposes. Quantitative 
Benjamin S. Blottn and others 
"Taxonomy of E3ucational Objectives-
The Classification of Educational Goals" 
Hand Book I, Cognitive Domain, Longmans, 
Green & Co., New York London Toronto, 1956. 
Page 7. 
- 27 -
j u d g e m e n t s a b o u t t h e e x t e n t t o wh ich m a t e r i a l and 
m e t h o d s s a t i s f y c r i t e rli . " E v a l u a t i o n i s i n t e r m s 
of i n t e r n a l e v i d e n c e and e x t e r n a l c r i t e r i a . The 
s t u d e n t can u s e s t a n d a r d t o d e t e r m i n e w h e t h e r 
o r n o t i n f o r m a t i o n s a t i s f i e s c r i t e r i a t h a t may b e 
e s t a b l i s h e d by t h e s t u d e n t o r by o t h e r s . 
2 . AFFECTIVE DOMAIN 
The s e c o n d t y p e of t h e o b j e c t i v e s b e l o n g t o t h e 
A f f e c t i v e Domain . T h i s i n c l u d e s t h o s e o b j e c t i v e s w h i c h 
d e a l w i t h a t t i t u d e s , v a l u e s , i n t e r e s t and a p p r e c i a t i o n . 
2 
R e g a r d i n g t h i s S i r Bloom and o t h e r s s a y s 
•• t h e a f f e c t i v e domain i n c l u d e s t h o s e 
o b j e c t i v e s w h i c h a r e c o n c e r n e d w i t h 
c h a n g e s i n i n t e r e s t , a t t i t u d e s and 
v a l u e s and t h e d e v e l o p m e n t of 
a p p r e c i a t i o n s and a d j v i s t m e n t . " 
The b r o a d o b j e c t i v e s of a f f e c t i v e domain a r e 
a r r a n g e d on t h e b a s i s of l e v e l of i n v o l v e m e n t , t h e y 
a r e f i v e i n n i m b e r . The f i r s t of them i s R e c e i v i n g 
w h i c h i n c l u d e s a w a r e n e s s , w i l l i n g n e s s t o r e c e i v e e t c . 
1 . Benjamin S . Bloom, Max D . Eng e l ha irt , Edward J . F r u s t 
"Taxonomy of E d u c a t i o n a l o b j e c t i v e s - The 
C l a s s i f i c a t i o n of E d u c a t i o n a l G o a l s " 
Longmans Grew and Conpany, BTew York , 
London T o r o n t o , Y e a r 1956 , P a g e 207 
2 . I b i d , Page 7 
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Responding which means a c t i v e involvement and 
w i l l i n g n e s s t o r e s p o n d . Then comes v a l u a t i o n , t h i s 
i n c l u d e s accep tance of a v a l u e , p r e f e r e n c e and 
c o n v i c t i o n in r e g a r d t o a c e r t a i n p o i n t of v i ew. 
O r g a n i s a t i o n i s a n o t h e r o b j e c t i v e be longing t o t h i s 
domain which means conceptualizatdLon of a v a l u e 
and o r g a n i s a t i o n of a va lue sy s t em. L a s t i s 
C h a r a c t e r i s a t i o n of a va lue o r v a l u e complex- I t means 
o r g a n i s a t i o n of a l r e a d y e x i s t i n g v a l u e s i n t o i n t e r n a l l y 
c o n s i s t e n t sy s t em. But t h i s t a s k of e f f e c t i v e domain 
i s s t i l l f a r from ccxnplete, and t h e o b j e c t i v e s in 
t h i s domain a r e n o t s t a t e d ve ry p r e c i s e l y t 
3 . PSYCHOMOTOR DOMAIN 
The t h i r d a r e a of e d u c a t i o n a l o b j e c t i v e s d e a l s 
w i t h t h e Psychomotor (muscxolar) s k i l l s . This t y p e of 
o b j e c t i v e s p r o v i d e no h i e r a r c h i c a l a r rangement . I t 
i s based on t h e concept of Co-Ord ina t ion between 
v a r i o u s muscular a c t i o n s . The edvicat ional o b j e c t i v e s 
p roposed vinder t h i s domain a r e I m i t a t i o n of an a c t i o n , 
per formance . M a n i p u l a t i o n , of an a c t p r e c i s i o n or accuracy 
Benjamin s . Bloom , Max D. E n g e l h a r t , Edward J . F r u s t 
"Taxonomy of Educa t i ona l O b j e c t i v e s The C l a s s i f i c a t i o n 
of Educa t iona l G o a l s " . Hand Book I , c o g n i t i v e Domain 
Longmans, Green and Ccmpany, New York, London Toronto 
Year 1956 , Page 7 . 
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and a r t i c u l a t i o n . This includes co-ordinat ion , sequence 
and harmony among a c t s . Na tu ra l i s a t ion means t h a t pupil 
a t t a i n s i t s highest l eve l of prof ic iency in performing 
an ac t with the l e a s t expenditure of psychic energy. 
The taxonomy i s designed t o serve a r a t h e r narrow 
purpose. I t Was not intended t o c l a s s i f y the modes of 
learn ing of the s tudents or the method of i n s t r u c t i o n 
used by the t e a c h e r . Nei ther i t was designed t o 
c l a s s i f y the bas ic s t r u c t u r e of the various siobject areas 
" I t s only purpose was t o c l a s s i fy the intended behaviour 
of the student^ " 
The most s i g n i f i c a n t of the theory i s i t s 
h i e r a r c h i c a l s t r u c t u r e . I t i s bel ieved t h a t the l eve l 
of Taxonomy corresponded t o l e v e l s of complexity in 
s tudent behaviour. The Taxonomy placed the behavioural 
aspect of the objec t ives within a h i e ra rch ica l framework, each 
category i s assumed t o include behaviour more complex, 
a b s t r a c t and i n t e r n a l i z e d than previous ca tegory . 
The ear ly reviewers of Taxonomy i d e n t i f i e d f ive 
p r i n c i p l i i uses for i t s h i e r a r ch i ca l s t ructxi re . 
which are as fol lows: 
David S. Moore "Reconsidering Blooms Taxonomy 
of Educational Object ives, Cognitive Domain" 
(Jeu'-ral Educational Theory, Winter ) 
Y^ar 1982 Vol. 32 Nov. I , Page 30 
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(1) Teacher can use the Taxonomy to refine the 
statement of -objectives that are given in broad 
terms. 
(2) The Cognitive domain has made teachers aware 
of the fact that objectives are more complex 
than simple recall can be directly measured. 
(3) This can help to broaden the scope of materials 
presented in a course. 
(4) Taxonomy is often used to classify test items. 
(5) Teachers can c o n s u l t t h e s e poo l s of d a t a when 
c o n s t r u c t i n g , e i t h e r t e s t o r cxor r i cu la . 
OBJECTIVES OF HISTORY TEACHING 
Before knowing t h e o b j e c t i v e s of H i s t o r y t e a c h i n g , 
we should have a b r i e f i d e a about t h e n a t u r e of H i s t o r y 
i t s e l f . 
The term 'His to i ry ' i s d e r i v e d from t h e Greek word 
' H i s t o r i a ' which means ' in fo rmat ion* o r 'man-his s t o r y * -
t h e s t o r y of h i s e f f o r t s t o s a t i s f y h i s c r a v i n g f o r an 
o r d e r l y s o c i a l l i f e , t o s a t i s f y h i s l ove f o r freedom and t o 
S a t i s f y h i s t h i r s t f o r beau ty and knowledge. P t . Nehru 
has ejqpressed same i d e a s as under i n t h e fo l lowing wordss -
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'• History is the story of man's 
struggle through the ages against 
nature and the elements; against 
wild beasts and the jungle and 
sane of his own kind who have tried 
to keep him down and to exploit him 
for their own benefit. " 
History is generally understood as the study 
of man. It deals with knowledge only when it is 
associated with man's endeavours and achievements. 
It primarily deals with those who "POST own land 
and ocean, without interest" rather than with 
those who "only stand and wait". It deals with man's 
struggle through the ages. 
The modem concept of history is more scientific 
and comprehensive. It is not merely a chronicle of 
events or a rope of stand but a wreath with the events 
strung on the thread of ideas. It is believed that 
ideas are the bases of all actions and are behind 
every occurrence and are, therefore, important. Ideas 
are the forces motivating action of men. History deals 
with these forces behind the actions of men and 
presents a three dimensions picture of the human past. 
Quoted by Koachhar S.K. 
"Teaching of History" Sterling Publishers Pvt.,Ltd., 
New Delhi 1st Edition 1979 Page 1 
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According to the modem concept, history does not 
contain only the history of kings and queens, battles 
and generals, but the history of common man - his 
house and clothing, his fields and their cultivation, 
his continued efforts to protect his home and hearth, 
and to obtain a just Government, his aspirations, 
achievements, disappointments, defects and failures. 
Not only the individual but also the commvmities 
and societies are the subject of study of history, 
the focus of history courses has changed from the 
life and work of Heroes and important personalities 
to the evolution and growth of societies in all 
their aspects. Modem concept of history lays 
emphasis on the evolution, growth and development 
of hiaman civilization is the theme of History . 
It has become broad-based and attractive and has 
assumed the role of a first class hxjman Science. 
After a brief knowledge of the nature of history, 
we come to the objectives of the teaching of history. 
The objectives are determined by the conditions and 
situations of the country. Different countries have 
different political systems and social backgrounds 
so they have different objectives of history teaching 
1. Kochhar S.K. "Teaching of History" 
Sterling Publishers (Pvt.), Ltd., New Delhi 1st Edn. 
Year 1979, Page 5. 
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in their schools. India being a Sovereign Democratic 
Republic, following are the important objectives of 
teaching of history in Indian schools. 
1, Acqxalsition of Knowledge is the objective of 
teaching. In History it means knowledge of 
different events, facts, concepts etc. which 
occur in any specific period. This knowledge 
can give an idea of Cause and Effect relationship 
of events, because it is clear that cause lead 
to some events and events have some effects. 
The effects become cause of other events and 
these events to other effects and so on. By 
acqviiring knowledge the stxidents get a chance 
to think about the causes of events and then 
about its effects. 
The students also have the knowledge about 
historical personalities who worked during the 
occurence of the events. They are generally kings 
and eminent personalities. 
R.N. Patel "Educational Evaluation Theory & Practice" 
Himalya Publishing Hovise, Bombay 
Year 1978 , Page 69. 
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SPECIFICATION: 
(i) In history teaching the pupil recognises 
the names, potraits of eminent personalities 
i.e. Mahavir Swami, Aurangzeb, Gandhi, Guru 
Nanak/ Nehru etc. 
(ii) The pupil recalls important dates and events 
such as Revolt of 1857 and 1950 when India 
was decalred a Republic. The pupil also 
recalls the movements and episodes of 
History such as Civil Disobedience Movement 
or Ahinsa, the Episode of Jalianwala Bagh, 
and also recites the names of religious 
reformers. Such as prophet Mohammad, Christ, 
Raja Ram Mohan Rai, and other eminent 
personalities and their achievements. 
2. Time sense is one of the important factor in 
knowledge. So the knowledge of> events and 
personalities with dates or ages is also considered 
to be the objective of history teaching. 
SPECIFICATION: 
By developing time sense, the pupil can 
classify the process of evolution of mankind 
and different societies into several stages 
and also can relate one stage with another. 
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3. The pupil develops an understanding of concepts, 
ideas, principles, relationships etc. of history. 
SPECIFICATION: 
The pupil explains the significance of 
different policies such as subsidiary 
alliance and gives reasons for failure 
of different Wars movenients etc such as 
Revolt of 1857. 
As student develops understanding, he also 
infers why AXbar started a new religion 
(Din-i-Ilahi). The student also develops 
the understanding for comparing the 
teachings of Jain and Buddha religions, 
Chishti and Saharwardi movement etc 
By the aqxiisition of knowledge and by 
giving explanations for historical facts 
and comparing historical events certain 
mechanical skills of the students are 
also developed. 
1 
4. "The development of the practical skills",is 
also an objective of history teauching. 
(i) The skill of using, interpreting and 
preparing aids and maps, charts 
models,time line etc* the reading 
skills as making use of reference 
material and making notes. 
R.N. Patel "Educational Evaluation Theory & Practice' 
Himalya Publishing House, Bombay 1978, Page 71 
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(ii) The sKill of discussing controversial 
issues, ability to distinguish what is 
relevant is more peculiar to history 
than any other subject. History enables 
the pupil to handel contcOversial questions 
in a spirit which searches for truth. 
SPECIFICATION; 
(i) The pupil develops skill for preparing models 
of forts, pyramids, maps etc so he locates 
routes of invasions, places of historical 
importance. The pupil recognises location 
of important cities such as Taxila, Ujjain, 
Agra, Delhi and also extent of different 
empires i.e. Extent of Mughal Empire or 
Ashoka's Kingdom. By developing these skills 
the student has an idea about the Geography 
of the coiantry^  bovindries of the states, rivers 
etc. in different ages. This knowledge of 
Geography is of great importance for students 
of history. 
(ii) The scholar of history has also the skill to 
detects errors in the statements such as 
Aurangzeb ordered for demolishing the temples 
or Mohammad Bin Tughlag transferred the 
capital from Delhi to Devegiri due to the 
threat of Mughal invasions. " By developing 
reading skill the stijdents of history also 
develop the skill of criticising different 
statements, orders and formans etc. " 
1. R.N. Patel "Educational Evaluation Theory & Practice" 
Himalya Piiblishing House, Bombay 
Year l978. Page 71. 
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(iii)The pupil of history has also to develop 
the skill of sxjrnmerising reforms of the 
rulers, teaching and activities of 
eminent personalities, the views and 
missions of different movements etc* 
5. 'The pupil applies his knowledge and xjnderstanding 
to new and tinfamiliar situations. 
SPECIFICATION: 
The pupil of history predicts the outcome 
of constitutional changes, religious policy of 
Akbar etc5 and analysis the historical events 
and explains, gives reasons illustrates, 
translates, compares, identifies, relationships 
and problems, summarises and criticises 
historical events in the context of present 
day events or new situations. 
6. The other objectives of teaching of history are 
placed under personality objectives• These 
objectives mean that the pupil develops interest 
in historical as well as social phenomena and 
related activities. 
R.N. Patel " Educational Evaluation Theory 
and Practice" Himalya Publishing House, Bombay 
Year 1978 , Page 71 
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SPECIFICATION: 
(i) The pupil on his own reads historical 
novels, dramas, books, magazines, news 
papers etc* to gather information of 
a Social, cultural, political, economic 
and historical nature. 
(ii) Visits places of historical interest and 
importance such as Ajanta Caves, Sanchi, 
Red Fort, Taj Mahal etc and participates 
in such activities as debates hearing on 
policies and achievements of eminent 
personalities and also collect pictvires, 
stamps and coins. 
(iii) The pupil writes articles, news items 
etc. on a historical subject and prefers 
to see movies based on historical themes. 
7. The pupil develops a positive attitude towards 
historical and social ideas. History needs to 
be taught to teach tolerance with different 
faiths, loyalities and cultures etc. 
SPECIFICATION; 
The pupil shows respect for the dignity 
and worth of the individual personality 
irrespective of caste, creed and colour. 
Open mindedness towards new ideas; 
Willingness to sacrifice his own interest 
in favour of society. The pupil shows a 
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s e n s e of h e a l t h y p a t r i o t i s m and f a i t h 
i n democra t i c i d e a l s and way of l i f e . 
So he i respects l a v s and o r d e r s , op in ion 
of o t h e r s and d e c i s i o n s reached on f a c t s 
r a t h e r than propaganda and o p i n i o n s . The 
p u p i l a c c e p t s only t h o s e s u g g e s t i o n s which 
a r e based on c o n c l u s i o n s d e r i v e d from 
h i s t o r i c a l r e s e a r c h e s . He a l s o e x p r e s s e s 
h i s i d e a s w i t h t h e h e l p of h i s t o r i c a l 
examples , and c o o p e r a t e s wi th o t h e r s i n 
s o c i a l / c i v i l and c u l t u r a l m a t t e r s and 
r e c o g n i s e s t h e c o n t r i b u t i o n of o t h e r s t o 
t h e growth of c i v i l i z a t i o n and c x i l t u r e . He 
r e v i s e s h i s c o n c l u s i o n , b e l i e f e t c . i n t h e 
l i g h t of a d d i t i o n a l r e l i a b l e i n f o r m a t i o n s . 
8 . The p u p i l a p p r e c i a t e s t h e c o n t r i b u t i o n of 
h i s t o r y t o a l l t h e f i e l d s of knowledge and t o 
l i f e . 
SPECIFICATION 
According t o t h i s o b j e c t i v e of t e a c h i n g of 
h i s t o r y t h e s t u d e n t s have n e g a t i v e and 
p o s i t i v e a t t i t u d e s towards h i s t o r i c a l and 
g r e a t p e r s o n a l i t i e s , and does no t f a l l a 
p rey t o he ro worship b u t a p p r e c i a t e s t h e 
s o c i a l , p o l i t i c a l and r e l i g i o u s p r i n c i p l e s 
fol lowed by g r e a t p e r s o n s . They exp re s s t h e 
q u a l i t i e s and v i r tx ies of our p e o p l e , t h e i r 
l i f e e t c . and of our enemies a l s o . I t means 
n a t u r a l judgement on s o c i a l , p o l i t i c a l , 
r e g i o n a l / commercial , i n d u s t r i a l and 
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internat ional aspects of contemporary 
society . The pupil expresses his ideals 
with the help of h is tor ica l examples tha t 
any social problem can be solved through 
a democratic approach and also appreciates 
man's effort to conquer natural forces. 
If a teacher succeeds in achieving these objectives 
of teaching of history he can i n s t i l l patriotism in the 
heart of child* creates dis i rable a t t i tudes and 
encourage further thinking. History can also be used 
to destroy prejudices existing among nationals and 
develop understanding and sympathy among the inhabitants 
of different countr ies . 
The teaching of history also develops understanding 
that a l l the monxaments are the cul tural heritage of our 
past and real ises that they are valuable soxirce of 
information about our past hence they shoxold be 
preserved. 
The invest igator proposed the above noted 
objectives in view while constructing the achievement 
t e s t in h is tory . 
C H A P T E R - I I I 
OBJECTIVES OF ACHIEVEMENT TEST IN HISTORY 
The m a t e r i a l f o r c o n s t r u c t i n g t h e t e s t ajid 
t h e t y p e s o f i t e m s have b e e n s e l e c t e d k e e p i n g i n 
v i e w t h e f o l l o w i n g o b j e c t i v e s . 
TO d e v e l o p t h e f o l l o w i n g a t t i t u d e s . 
(1) The a b i l i t y t o r e l a t e Cause and Effect 
i n h i s tory* 
(2) The a b i l i t y in the s tudents t o see the 
inf luence of various factoirs ( i . e . 
Social# Economic, P o l i t i c a l e t c . ) on 
human progress and development. 
(3) The landerstanding of the present in 
r e l a t i o n t o the p a s t . 
(4) The a b i l i t y to use h i s t o r i c a l mater ia l 
for landerstanding h i s t o r i c a l f a c t s . 
(5) The a b i l i t y of h i s t o r i c a l p e r s o n a l i t i e s 
in t h e i r d i f fe ren t p e r s p e c t i v e s . 
(6) The a b i l i t y t o l o c a t e s o u r c e of i n f o r m a t i o n 
on t h e h i s t o r i c a l q u e s t i o n s . 
1 . TO d e v e l o p i n t h e s t u d e n t s t h e a b i l i t y t o 
r e l a t e Cause and E f f e c t i n h i s t o r y . 
BEHAVIOUR: 
(1) Recognising of direct and indirect causes 
of an event and resvilts. 
(2) Recognising casual relations among events 
(3) Recognising the trends of events at a 
particular period of history. 
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Examples; 
(i) Question No. 21 of the t e s t . 
" Chandra Gupta I-^aurya succeeded in 
con=^uering hagadh Kmpire b e c a u s e . . . 
(a) Ke was supported by Alexandra 
(b) He Was supported by the subjects 
of Nanda Kingdom 
(c) Small kingdoms became weak due 
t o the Alexandra's invas ion." 
<'ii) Question No. 22 of the t e s t . 
" Gandhara School of Arts was 
the r e s u l t of . . . 
(a) Close r e l a t i ons of Indian and 
Greek cu l tu res 
(b) Result of hard working of Hindu 
a r t i s t s 
(c) Result of e f f o r t s of Buddha a r t i s t s 
To develop in the s tudents the a b i l i t y 
t o see the influence of various factors 
6..e. Soc ia l , Economic, P o l i t i c a l e t c . ) 
on human progress and development• 
Behaviour 
(1) The s tudent recognises which condit ions 
produce p a r t i c u l a r r e s u l t s of progress 
(2) The s tudent offers some reasonable 
explaina^ions t o the causes of achievements 
and f a i l u r e s in c e r t a i n epochs of s o c i e t y . 
(3) The s tudent recognises t rends of events in 
various periods of h i s t o r y . 
(4) The s tudents look for a l l the fac tors t h a t 
have cont r ibu ted t o an event or condit ion 
of soc i e ty . 
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(5) The student explains an event or course 
of events in terms of (Social, Economic etc.) 
conditions of society* 
(6) The learner draws conclusions on the basis 
of facts 
Examples; 
(i) Question No. 7 of the test 
'• The cause of development of Arts and 
Crafts in Harappan Culture was... 
(a) Prosperous life of the subjects 
(b) Coming of the foreign artists to India 
(c) People were interested in arts and crafts'i 
(ii) Question No. 17 of the test. 
" The cause of the prosperity of 
Mesopotamians was 
(a) Civi l t r ade 
(b) More Production of raw mater ia l 
(c) Over seas t r ade 
(d) More production of c e r e a l s . " 
To develop in the s tudent an vinderstandinq 
of the present in r e l a t i o n t o the p a s t . 
Behaviour: 
The student recognises 
(1) Parallels between present and past events. 
(2) Similarities and differences between a 
set of present and past events. 
(3) Casual relationships between present 
events and certain past events 
(4) The relevance of certain historical 
material to present day events. 
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Examplest 
(i) Question No. il of the test. 
" The cities of Harrappa and Mohanjudaru 
indicate the reality that... 
(a) The people did not have the knowledge 
of planning the cities. 
(b) The cities were established with 
foreign support 
(c) They Were expert in planning of 
cities. " 
(ii) Question No. 12 of Section 'B' in test. 
•' Match the following Statements: 
1. James Vlatt invented Steam 1. 1814 A«D, 
engine in... 
2. Steam engine was first time 2. 1769 A«D. 
used by George Stephine laO*. -
carry coal in 
3. Kartrite invented power 3. 1853 A.D. 
loom in.... 
4. The Railway line was first 4. 1785 A.D. 
time laid down in India 
in... " 
4. TO develop in the student the ability 
to use some historical material for 
understanding historical facts & events. 
Behaviour 
The student 
(1) Uses sources like coins, inscriptions etc 
and arrives at correct inferences regarding 
historical facts and events. 
(2) Recognizes the various sources from which 
different kinds of historical material 
can be gathered. 
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(3) Compares and con t ras t s var ious source 
mate r ia l s in order t o make accurate 
in fe rences . 
(4) Relates mater ia l frcxn p a r t i c u l a r 
soxirces t o h i s own knowledge of 
h i s t o r y . 
Examples: 
(i) Question No. 9 of the test. 
" The artistic qualities of Harappa 
people is reflected by •*. 
(a) High artistic designs on the pots 
(b) Simple designing on the pots 
(c) Use of good colours and designs 
on the pots 
(d) Variety of the Pots. " 
(ii) Question No. 10 of the test. 
" Findings of Harappa and 
Mohanjudaru indicate... 
(a) Harappa people were living on hunting 
(b) They have cultivation of wheat, barley 
etc. 
(c) Grain and other goods for 
eating were imported. " 
5. TO develop in the students the ability 
to view historical personalities in 
their different perspectives. 
Behaviour: 
The student recognizes 
(1) The event and ideas associated with 
historical personalities. 
(2) Possible differences in the view points 
and personalities of different persons 
and groups with regard to historical 
personalities. 
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(3) Similarities and differences between 
different historical personalities, 
(4) The various consequences of the actions 
and ideas of different personalities. 
(5) The relation between a historical 
personality, the period in which he 
1ived. 
Example 
(i) Question No, 25 of the test 
" TO get rid of transmigration of soul, 
eight fold path, 'Ashth Marg ', was 
shown by 
(a) Mahavir Swami 
(b) Gautam Buddha 
(c) Shankar Acharya 
6. To develop in the student the 
ab i l i ty to locate source of 
information on h i s tor ica l questions 
Behaviour: 
The s tuden t . . . 
(1) Makes out the sources most relevant 
to a par t icu lar question 
(2) Distinguishes the l imitat ions and 
values of a particxilar source 
(3) Gathers informations from a variety 
of sources to solve any problem. 
(4) Select relevant source books from 
the l ib ra ry . 
Examples: 
(1) Question No. 20 of the test 
" The verses to praise ancient Aryan 
Gods are found in.... 
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(a) Bhagwat Geeta 
(b) Ramayan 
(c) Rigveda " 
(ii) Question No. 23 of the test 
" The r e l i a b l e source t o know the 
Maurya adminis t ra t ion i s . . . 
(a) Mai and Panth 
(b) Arth Shastra 
(c) Mahabharat •• 
C H A P T E R - IV 
DEVELOPMENT OF ACHIEVEMENT TEST 
CONSTRUCTION OF THE ACHIEVEIvlENT TEST 
IN HISTORY 
The construction of an achievement test 
requires full attention of the test constructor. 
Lack of attention in planning the test, results 
in a failure. The test constructor has to keep in 
view the objectives of developing the test and clearly 
indicate various aspects, knowledge and contents to be 
tested. 
Another consideration in this connection is who 
is to be tested? In addition to this the test constructor 
has to take into consideration the conditions in which 
learning ejqperiences are arranged. The grades and 
age of the pupils and type of schools where they are 
educated. 
The present achievement test was constructed 
on uhe basis of the contents of history for class x* 
Naturally, the material for constructing items of 
the test Was selected from the text book " The Story 
of Civilization"- A Text Book for Secondary Schools 
Written by Arjun Dev, National Council of Educational 
Research and Training. 
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The present investigator decided to include 
four types of items i.e. multiple choice, matching 
type, true-false and supply required information 
types. 
After deciding the fortns of questions the 
work of framing the questions was started. Originally 
one hxandred and five questions were drafted. The 
initial draft of the test was circulated among history 
teachers of the schools run by the Aligarh Muslim 
University, Aligarh. On the basis of their openions 
43 questions were considered unsuitable, hence they 
were droped- Thus only 62 questions were retained 
(See Appendix 'A*). A detailed discription of these 
items is being presented in the following section 
of this chapter. 
1. MULTIPLE CHOICE TEST ITEMS; 
The multiple-choice test items have been widely 
used and are extremely poptilar in both informal and 
standarized achievement testing. They are capable 
of reflecting simple student behavioural pattern 
such as the recall of information as well as complex 
student behavioural patterns such as the ability to 
analyse and synthesis. 
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The mxiltiple-choice item is composed of a 
statement followed by three or four possible 
responses, only one of which is bhe correct response. 
One of the most difficult aspect of constructing 
multiple-choice test items is to find distracters 
which are plausible and appealing to those students 
who do not possess the knowledge or understanding 
demanded by the test items. 
It is found that mtiltiple-choice test items 
can be used to test students belonging to all class 
levels with the possible exception of the primair/^  
class levels, and in all subjects successfully. 
But one defect of this type of questions is 
that it encourages guessing. The pupils who do not 
possess the knowledge may guess while choosing from 
the given answers. But this type is quite useful for 
measuring the degree to which the student can recall 
information and can apply it in a new situation. 
The first section of the test from question 
1 to 38 consists of multiple choice test items. 
These 38 items have been constructed to cover the 
following sections of the course Contents. 
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1. Palaeolithic and Neolithic Stone age 
2. Masopotamian Civilization 
3. Egyptian Civilization 
4. Ancient Indian History 
5 . Hindu Religioxis concepts 
6. Chinese Civilization 
7. Arab Civilization 
8. Social life in Medieval Europe 
2. MATCHING TEST ITEMSt 
The matching test items consist of the two 
lists of the test items. Every effort is made to 
keep $:he lists as hcsnogeneous as possible. For 
instance one list is conposed of proper names, 
another of dates. The pupils responses are expected 
to pair items in two lists so as to indicate their 
proper relationship by putting the numbers in the 
given space. This type of the items is more suitable 
to test the relationships between events, persons, 
dates, places etc. 
The second Section of the test consists of matching 
type questions. The questions are 14 in number. Each 
question consists of two lists and each list has four 
statements. The items of this Section cover the 
folloeing segments of the Course contents. 
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History of China 
History of Egypt 
History of Europe 
History of Arab 
Industrial Revolution 
History of India 
Renaissance 
History of America 
3. TRUE-FALSE TEST ITEMS 
True false items are designed so as to contain 
a nxunber of important ideas. Any one of which may be 
true or false. This complicates the task to be 
accomplished by the students and may lead to serious 
confusions. These items are capable of sampling a 
large amount of sxibject matter without requiring 
extreme amount of testing time. Students can respond 
to them quickly. But the main defect of these items 
is that they encourage guessing and there is a 509S 
chance of giving a correct responsing without having 
the required knowledge. That is why the test 
constructors look at this type of items with distrxist 
1 
Greene has emphasised this in the following words: 
" Since this weakness seems to be inherent 
in the item itself, test technicians are 
tending to use it less and less ". 
1. Greene and others " Measurement and Evaluation 
in Secondary Schools." 
Page 181 
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The third part of the test consists of this 
type of the items. The total nximber of item in 
this Section is seven and each item contains 
four true or false statements. The responses of 
the students are to be indicated by putting 'T* 
or *F* in the brackets given infront of the statements. 
The subject matter covered by these seven items is as 
follows:-
Item No. of Statements Course Contents covered 
2 8 Ancient Indian history 
1 4 Mesopotamian Civilization 
1 4 Egyptian Civilization 
1 4 Chinese Civilization 
1 4 History of Persia 
1 4 Industrial Revolution 
4. SUPPLY REQUIRED INFORMATION 
TYPE ITEMS 
In such questions the respondents have to 
supply the missing information, in blank space left 
in each statement. This missing information was 
to be selected from the begining of each question. 
The statements included in this Section of test 
have been selected from various sections and segments 
of the course contents. 
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TRIAL RUN OF THE ACHIEVEMENT TEST 
AS a next step the present investigator decided 
to put the retained itans of the Achievement test to 
a trial run. For this purpose 4 Schools namely-/ S.T. 
High School, AMU City High School, AMU Girls' High 
School and Our Lady of Fatima Higher Secondary School 
were selected. The distribution of the try out group 
is presented in Table No. 3.1. 
Table 3»1 showing the Distribution of 
the try out group by School and Sex. 
Name of the Boys Girls No. of the 
School Students 
S.T. High School 
AMU City High School 
AMU Girls' High School 
Our Lady of Fatima 
Higher Secondary School 
235 
In S.T. High School the test was administered to 
95 boys, in AMU City High School to 33 boys, in AMU Girls* 
High School to 77 girls, and in Our Lady of Fatima 














t h i s t r y out group c o n s i s t e d of 235 s t u d e n t s , 
compr i s ing 54.4% boys s t u d e n t s and 45.6% g i r l s 
s t u d e n t s . G e n e r a l l y t h e ejcperts a r e of t h e openion 
t h a t tary out group shou ld be t h r e e t imes more than 
t h e number of i tems inc luded i n t h e t e s t . The s i z e 
of t h e group s e l e c t e d fo r t h i s pu rpose conforms t o 
t h i s s t a n d a r d . 
For a d m i n i s t e r i n g t h e t e s t c o - o p e r a t i o n of 
P r i n c i p a l and s u b j e c t t e a c h e r s was s o u g h t . With 
c o o p e r a t i o n of t h e s u b j e c t t e a c h e r s , p r o p e r arrangement 
was made in t h e c l a s s e s so t h a t t h e s t u d e n t coii ld n o t 
consial t each o t h e r whi le responding t o t h e t e s t i t e m s . 
These ar rangements were very h e l p f u l i n g e t t i n g t h e 
t r u e responses of t h e s t u d e n t s . 
SCORING 
Por t h e purpose of a n a l y s i n g t h e r e s u l t s ach ieved 
th rough t h i s t e s t and t e s t i n g t h e r e l i a b i l i t y and v a l i d i t y 
of t h e i tems i n c l u d e d in t h e t e s t , p r e s e n t i n v e s t i g a t o r 
embarked upon t h e s c o r i n g of t h e r e sponses made by each 
member of the t r y out g roup . The r e s u l t s were t a b u l a t e d 
so t h a t a c l e a r p i c t u r e covild be formed r e g a r d i n g t h e 
r e sponses of t h e members of t h e t r y out group, t o each 
i t em of the t e s t and f o r g e t t i n g submi t t ed s c o r e s of each 
i n d i v i d u a l member. 
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ITEM ANALYSIS: 
The next step in the procedure followed in 
constructing test is to analyse the results with the 
help pf suitable statistical methods so that validity 
of each item included in the test, could be found out 
and the consistency of each item with total test could 
be ascertained. In this regard the method of item 
total correlation was used for finding out whether the 
various items included in the test were consistent with 
the total test. To find out it, the correlation between 
•che score of each item and the score of total test was 
computed. The correlations thus foiind are presented 
below in the table 3.2. 
Table 3.2 showing the Correlations of 
62 items of the Achievement test in History 































































































































A careful perusal of the table 3.2 indicates that 
item Nos. 4,9,10,15,18,^30,35,36 are not consistent with 
the total test because the correlation found betweeii 
these items and the total test is far below .2, which 
is considered to be the standard level of correlation 
for testing consistency of the items with the total test. 
Hence these items were liable to be droped. .These items 
in the table have been starred. 
But the above decision was postponed because the 
present investigator decided to test the validity of 
the items with the help of extreme group method* POr 
the purpose of selecting extreme groups 27% students who 
achieved high scores on this test and 27% students who 
achieved low scores were selected out of the try out group 
(raw scores of the try out group - See Appendix 'C* 
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raw scores of 2 extreme group^ee /^pendix •^•) . The 
dif ference between mean scores on each item of the t e s t 
fo r the groups was computed. The r e s u l t s of t h i s 
computation are given below in t a b l e 3»3. 
Table 3«3> showing the di f ference between 


















































































































































































































































































































































































































































































A scru t iny of t he t values thus found, shows t h a t 
items nxmiber 4 ,9 ,10,15,27,29,30,35,36 f a i l ed t o d iscr iminate 
between the two extreme groups because the t values foijnd 
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on these items of the test were not significant 
at .01 or even .05 level. These items were liable 
to be droped. 
A comparative picture of the computations of 
Correlations and t values is given below in table 3.4 
Table 3.4 showing the comparision 
Of Correlations and t values 




































































































































































































The items which failed to obtain significant 
t values and correlations at .01 or even .05 level have 
been starred (*) . As items number 4,9,10,15,18,^30,35 & 36 
have failed to obtain significant coefficient of 
Correlations; and items 4,9,10,15,27,29,30,35,36 
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h a v e o b t a i n e d t v a l u e s which i s n o t s i g n i f i c a n t * 
Hence t h e p r e s e n t i n v e s t i g a t o r d e c i d e d t o d r o p t h e 
a b o v e n o t e d i t e m s from t h e f i n a l form of t h e t e s t . 
RELIABILITY OF THE ACHIEVEMElNiT TEST: 
B e f o r c o m p u t i n g t h e r e l i a b i l i t y of t h e t o t a l 
t e s t n i n e i t e m s a r e s t a r r e d (*) i n t h e t a b l e 3 . 4 
w e r e d r o p e d ( P i n a l form of t h e t e s t - See Appendkix ' B ' ) 
and t h e s c o r e s o b t a i n e d on t h e s e i t e m s w e r e d e d u c t e d 
f r a n t h e t o t a l s c o r e of each member of t h e t r y o u t 
g r o u p . 
F o r t e s t i n g t h e r e l i a b i l i t y of t h e a c h i e v e m e n t 
t e s t s p l i t h a l f method was u s e d . For t h i s p u r p o s e t h e 
t e s t was d e v i d e d i n two p a r t s by p o o l i n g t h e odd 
and even i t e m s s e p a r a t e l y . The s c o r e s of e a c h i n d i v i d u a l 
on b o t h t h e s e t s of t e s t w e r e c a l c u l a t e d a g a i n , t h u s two 
s e t s of s c o r e f o r t h e t o t a l g r o u p w e r e o b t a i n e d t o f i n d 
o u t t h e r e l i a b i l i t y of t h e t e s t , c o r r e l a t i o n s b e t w e e n 
t h e s c o r e s b e t w e e n t h e two :feets was found o u t t h e 
c o e f f i c i e n t of c o r r e l a t i o n t h u s fotmd was 0 . 777 
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After using the Spear Man Brown formula it rose 
to .87 which was highly significant and proves 
that the test possessed sufficient amoxmt of reliability. 
VALIDITY; 
The achievement test possess sufficient face 
validity because all the statements are very clear and 
are based on historical facts contained in relevant 
literature. There is no possibility of these items 
measuring any thing except for which they have been 
included in the test. 
TIME I.IMIT; 
The respondents a r e expec ted t o complete t h e i r 
r e s p o n s e s t o each i tem of t h e t e s t w i t h i n an h o u r . 
DIRECTIONS: 
SECTION-A : Some q u e s t i o n s a r e given be low. Each 
q u e s t i o n i s fol lowed by t h r e e o r four 
a l t e r n a t i v e answers , go th rough t h e 
q u e s t i o n and answers carefx i l ly and p u t 
a t i c k ( v-' ) a g a i n s t t h e c o r r e c t answer 
i n t h e b r a c k e t p rov ided i n f r o n t of i t . 
SECTION-B: 
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some h i s t o r i c a l f a c t s a r e given below 
i n two coloumns/. A and B. Match t h e f a c t s 
i n Coloiamn A wi th t h o s e Coloumn B and p u t 
c o r r e c t ni:tmbers i n t h e b l a n k space 
p rov ided i n f r o n t of each i t e m . 
SECTION-C: Some statements are given below* Some 
of them are correct and some others 
are incorrect. Write 'T' in the 
brackets provided against the correct 
statements and 'P* in the brackets 
infront of the incorrect statements. 
SECTION-D: F i l l up t h e b l ank space in t h e fo l lowing 
s e n t a n c e s by s e l e c t i n g s u i t a b l e words 
from t h e l i s t of a l t e r n a t i v e answers 
given in t h e b e g i n i n g of each q u e s t i o n . 
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A P P E N D I X - C 
T a b l e 
HM/ 
showing t h e ±»d*vid«!^ ,^ s c o r e s 
f o r C l a s s X i n d i f f e r e n t 
NO. of 










1 0 . 
H i 
1 2 . 
1 3 . 
1 4 . 
1 5 . 
1 6 . 
1 7 . 
1 8 . 
1 9 . 
2 0 . 
2 1 . 
2 2 . 
2 3 . 
2 4 . 
2 5 . 
2 6 . 
2 7 . 
2 8 . 
2 9 . 
3 0 . 
3 1 . 
3 2 . 
3 3 . 
3 4 . 
3 5 . 
3 6 . 
3 7 . 
3 8 . 
3 9 . 
4 0 . 
4 1 . 
Marks 










































S c h o o l s i n 
N o . o f 
S t u d e n t s 
1 1 9 . 
1 2 0 . 
1 2 1 . 
1 2 2 . 
1 2 3 . 
1 2 4 . 
1 2 5 . 
1 2 6 . 
1 2 7 . 
1 2 8 . 
1 2 9 . 
1 3 0 . 
1 3 1 . 
1 3 2 . 
1 3 3 . 
1 3 4 . 
1 3 5 . 
1 3 6 . 
1 3 7 . 
1 3 8 . 
1 3 9 . 
1 4 0 . 
1 4 1 . 
1 4 2 . 
1 4 3 . 
1 4 4 . 
1 4 5 . 
1 4 6 . 
1 4 7 . 
1 4 8 . 
1 4 9 . 
I S O . 
1 5 1 . 
1 5 2 . 
1 5 3 . 
1 5 4 . 
1 5 5 . 
1 5 6 . 
1 5 7 . 
1 5 8 . 
1 5 9 . 
of 235 S t u d e n t s 
A l i a a r h 
Marks 
























































































































































































































































































































































































































Table showing the scores of two 
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